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Abstract 
Although teachers' beliefs and teaching context are important factors in recent language teaching research, there is very little 
studies on the effects of contextual factors. To fill this gap, this study used explanatory sequential design to investigate the effects 
of contextual factors on teachers' beliefs and practices. It measured the teachers' beliefs about language teaching context, teaching 
and learning of 30 teachers by administrating a self developed questionnaire and comparing the questionnaires to their teaching 
collected through class observations .  The yielded results revealed that the contextual factors of teaching do not highly affect 
teachers' beliefs on language teaching. Additionally, the analysis shows that teacher performance is different regarding applying 
syllabus and methodology in adult and young adult departments. Moreover, no significant difference was found between 
teachers' beliefs in two departments.  
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of Academic World Research and Education Center. 
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1. Introduction 
Teachers’ belief is an important factor in language teaching. Many researchers have investigated different 
features of cognitive aspects of teaching such as teachers' thoughts, judgment and decision-making. Borg (2003) 
argues that teachers make decisions based on their practice, context, personal knowledge, thoughts, and beliefs. To 
investigate teachers' beliefs, researchers use two main approaches. The first approach is cognitive approach and the 
second one is sociocultural approach. The former considers beliefs as teachers' awareness about their actions and 
decisions, and the latter is the effects of individual differences and context on teachers' beliefs. The sociocultural 
approach uses the qualitative method in their studies (Gabillon, 2013).   
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There are many different research concerning teachers' congition in education in which the researchers believe 
many factors contributed to teachers' beliefs and can affect the consequent teaching in the educational setting. One 
of the research areas in the teachers’ cognition study is the relationship between teachers' cognition and teachers' 
practices. In this regard, Phipps and Borg (2007) mention assumptions about teachers' cognition and its relationship 
to teachers' practice. They believe that teachers' experience can affect teachers' cognition, and these cognitions can 
affect what teachers' do in the classrooms.  
Basturkmen, Loewn, and Ellis (2004) investigate the relationship between teachers' stated beliefs and real 
performance during their communicative teaching lessons. They find some inconsistencies in the teachers' stated 
beliefs. The result of their study shows a weak relationship between what teachers think and what they actually do to 
focus on teaching.  
Similarly, Breen, Hird, Milton, Oliver, and Thwaite (2001) investigate ESL teachers' beliefs and the principles 
that lead their teaching. They mention that although there are many different principles in teaching, there are some 
shared principles in different teaching. They also found accepted patterns between teaching and principles.       
Khader (2012) believes that, because teachers' belief system is very complicated, they cannot be seen in their 
teaching. In fact, teachers don’t feel good when there are differences between what they think and their teaching. In 
addition, teachers' beliefs can change their practices sometimes (Khader, 2012). Judson (2006) states that there are 
some inconsistencies between teachers’ beliefs about instructional practice and their actual teaching.  
Faour (2003) investigates the relationship between the beliefs and practices of Lebanese teachers. Results show  
some relationship between teachers' beliefs and their teaching. He mentions that different factors such as schools' 
socioeconomic status, class size, and grade level can affect teachers' beliefs and practices significantly. Other factors 
including education, training, age, salary, and principal's support may affect teachers' beliefs and practices as well. 
Wang (2006) studies teachers' beliefs about the teaching English language and learning and their real performance. 
The result shows that teachers' beliefs and practice were highly consistent regarding activities and methods of 
teaching practices.  
Shun (2008) examines teachers' beliefs and their relations to instructional methods. The results show that there 
was not any differences between teachers' beliefs and instructional method. (Phillips, 2009), in a case study, 
investigates the beliefs and practices of a teacher. Results show that there was a little change in beliefs overtime. 
Beyond that a teaching method used by the teacher changed based on context and students' needs. Despite the 
differences, she acts based on her beliefs, and it shows that there is consistency between her beliefs and practices. 
In spite of the importance of teachers’ beliefs and practices in education, there is very little research on the effects 
of  contextual factors on teachers’ beliefs particularly in Iran. This study tries to investigate the effects of contextual 
factors on teachers' beliefs and practices in Iran. The term “teachers' beliefs” applied in this study is used as a 
general term to include different definitions in literature such as cognitions, preconceptions, teacher’s thinking. 
Based on the literature discussed above, this study examined three questions:  
1. Do contextual factors (social/institutional) affect teachers' beliefs in language teaching? 
2. Do contextual factors (social/institutional) affect Iranian teachers' practices in their classes? 
3. Is there a significant difference between teachers’ beliefs in both adults and young adult departments?  
2. Method 
2.1 Participants 
For the sake of this study, 30 EFL teachers, 15 Adult teachers and 15 young adult teachers, participated 
voluntarily in this study. Teachers from three branches of Iran Language Institute (ILI) were asked to participate in 
this study. They were between 22 to 50 years old. They answered the questionnaire and took part in class 
observations. All teachers had a full qualification in B.A. or M.A. in English Language Training (ELT) or 
translation with at least 1 year of L2 teaching experience. 
2.2 Instruments  
In order to investigate the effects of social/institutional factors on ILI teachers' beliefs and their subsequent 
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practices two instruments have been used. The quantitative part of the study was aligned by using a questionnaire to 
maintain teachers' beliefs about teaching and learning and also their preferred teaching environment. In the 
qualitative part, class observations were carried out to compare the teachers’ stated beliefs to their real practices and 
to examine the effects of institution methodology on participants' teaching method. 
The first instrument was a self developed questionnaire. The questionnaire was developed according to Shahsavar 
and Tan’s (2012) guidelines. It includes four subscales including teachers' beliefs about context, language teaching, 
language learning, and the quality of class observation. The developed questionnaire was first piloted in the same 
institute, and the reliability of the questions was investigated. The output of the statistical analysis showed the alpha 
Cronbach of the responses is 7.42 which assumed being fair for developing a new questionnaire.  
The second instrument was an institute's observation sheet adapted for the qualitative part of the study. The 
institute uses a fixed form of observation to evaluate the teachers' practices according to institutional expectations. 
In this study, observation was a major source of data collection which involved the observation of the participants’ 
actual teaching practices (e.g., their decisions, actions and responses apparently influencing their behavior). The 
observations conducted based on nine dimensions of observational research presented by Borg (2006, p. 230). 
2.3 Data Collection Procudures 
The data of the study were collected during one month. The teachers answered the questionnaires while one 
session of their teaching was observed by the researchers. During the observation, the participants were aware of the 
objectives and the processes. The researchers tried to avoid influencing the natural classroom events and reducing 
interaction with students to avoid changing in collecting data.   
2.4 Data Analysis 
This study aimed to have a detailed and comprehensive comparison between teachers’ beliefs on the L2 teaching 
context, learning and teaching beliefs. To this end, both qualitative and quantitative data analyses were conducted. 
In quantitative analysis, descriptive and inferential statistics were employed to compare teachers' beliefs in two 
groups of teachers (adult teachers and young adult teachers). Descriptive analysis was applied to measure the 
similarity and differences between teachers' groups in the institute. Then, one-way ANOVA, independent sample t-
test analysis and Chi-square were run to see if contextual factors (social/institutional) affect teachers' beliefs in 
language teaching, and if contextual factors (social/institutional) affect Iranian teachers' practices in their classes. 
The researchers conducted a qualitative analysis to analyze completed observation sheets and to make 
interpretations about the larger meaning of the data. As noted earlier, the observation had been codified according to 
the degree that teachers applied methodologies of the institute. ILI rules require teachers to perform according to 
pre-determined methodology and rate teachers' practice qualitatively. To this end, we grouped participants' practices 
in the completed observation sheet into three groups of very good, good, and ok teaching. "Very good" was 
considered for those teachers who had applied all the steps according to the teachers' manual and methodology; 
"good" was considered for those who applied most of the guideline. And the rest who neither applied most of the 
steps, nor did the methodology got “ok”.  
3. Results 
To answer research question one, one of the researchers observed teachers performance in class and categorized 
them into three. As shown in Table 1, three teachers were grouped in ok performance (mean=84. 67, SD= 9.02). Ten 
teachers had good performance (mean = 90.80, SD = 11.92) and other teachers (N=17) had very good practice of the 
methodology (mean=90.00, SD= 8.93). A one way ANOVA shows that the difference in teaching context of 
teachers' beliefs about teaching among three groups were not statistically significant, F (. 445) p =. 645> p=0. 05.  
The result of the analysis reveals that the teaching context does not affect teachers' belief, it means that no 
significant difference was found between their stated beliefs and observed practice in the classroom. 
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Table 1. One-way ANOVA analysis of three performance groups 
 
 
 
 
    
 
 To reply research question two, the researchers used the chi-square test to determine whether there is a 
significant relationship between two teaching departments regarding their teaching based on the methodology. The 
results imply that the performance of the teachers in the adult department differs in two levels. In adult department, 
3 (20%) teachers had gained ok, 3 (20%) teachers had performance of good and the rest 9 (60%) got very good at 
applying the requested methodology in class teaching. However, all of the teachers 15 (100%) in the young adult 
department got very good; it means that, they had applied all the steps and methodology of the institutions.  A 
significant relationship was found between teachers' practices and the institutional context (methodology), F2 (2, N 
= 30) = 22.94, p <.00. It means that teachers taught in the young adult department performed significantly better 
than those taught in the adult department (seeTable2). 
 
Table 2. Chi-Square Tests of teachers' departments versus teachers' practice 
Sig. (2 sided)  df  P value   
000 .  2  22.941a  Pearson Chi-Square  
 
    An independent sample t-test was run to reply the third research question. Analysis shows the result of 
teacher’s belief in adult (M=30.73, SD=4.93) and young adult department (M=33.13, SD=4.47). As shown in Table 
3, an independent sample t-test shows that the mean difference in teachers' beliefs about language teaching 
regarding students' age between the adult teachers (N = 15, M = 30.73, SD = 4.93) and the young adult teachers (N= 
15, M = 33.13, SD = 4.47) was not statistically significant.  
 
Table 3. Results of independent Sample t-test on teachers’ beliefs in two departments 
Sig T SD Mean N Teaching departments 
.174 1.39 4.93 30.73 5 Adult department 
  4.47 33.13 5 Young adult department 
                                                     Level of significance .05 
4. Discussion 
Considering the effects of contextual factors on teachers' beliefs, the researchers compared the stated beliefs of 
the teacher with their actual classroom practice. The questionnaire was used to collect teachers' beliefs and an 
observation sheet was adapted to measure teachers' activity. Based on the analysis, we can say that teaching context 
does not affect teachers' belief, in other words, there was no difference between teachers’ stated beliefs and observed 
practice. This view is supported by Five and Buehl (2012) that there is no significant difference between teachers' 
stated beliefs and practices.  There are other studies that confirm the result of the study such as Aguirre and Speer, 
(2000), Standen (2002).The result of the present study is in contrast with Spada and Massey (1992),  Kynigos and 
Argyris (2004), Zembylas (2005), Lefebvre, Deaudelin and Loiselle (2006) that report disagreement between 
teachers' beliefs and practices. 
In the current study, the teachers' practices in adult and young adult departments were compared. We compared 
our observations based on the institutional methodology and situation. Based on the result gained in this analysis, 
there was a difference between teachers' practices in different departments. So, we can conclude that the contextual 
factors of the institution affect the teachers' performance in the classroom. Teachers should hold specific beliefs 
about different factors of language teaching and learning; they need to follow predetermined rules of their teaching 
context. In this regards, the result of the study is aligned with Putnam & Borko (2000), Tsui (2003), and 
Sig F SD Mean df Teaching context vs. teachers' beliefs 
      
.64 .44 9.84 44.80 2 Between3  teachers' Groups 
     Level of significance.05 
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Suwannasom (2010) that emphasize the effects of social and contextual factors in teaching.      
Teachers' beliefs in two different departments (adult and young adult) were also investigated in this research. The 
results indicate that teaching in two different departments does not affect teachers’ beliefs in language teaching. The 
results confirmed Tercanlioglu (2005) and Peacock’s (2001) study who believe that there is always a strong 
relationship between teachers’ beliefs and practices. 
All in all, it was found that all teachers, whether those who taught in adult or young adult departments had almost 
similar beliefs regarding teaching context, teaching instruction and language learning. Although some disagreements 
were founded between adult and young adult beliefs about teaching and learning language. 
5. Conclusion and Implication 
This study suggests that understanding teachers’ belief is very important in the process of teaching. It is 
necessary to meet students’ learning needs, understanding teachers' beliefs and practices. To achieve this goal, we 
need to have insight about the teaching context like teachers’ needs, their methodologies, and other factors such as 
the age of their students. 
The importance of this research and the researcher alike is that it can offer insights into the mental process of the 
teachers. These viewpoints are highly applicable in challenging teacher education process and understanding of the 
teaching act. The result of this research may help teachers or educators in designing and developing teacher 
education programs. It also brings the teachers’ beliefs and ideas to the surface of language teaching and learning for 
improving education and teaching settings for both teachers and learners.    
Finally, studying the teacher cognition is the beginning of the long way to understand teachers' behavior and 
decision-making in the classroom. Other researchers may like to investigate the probable effects of teachers' beliefs 
on each language skill, and different ages of the students. 
References 
Aguirre, J., & Speer, N. M. (2000). Examining the relationship between beliefs and  goals in teacher practice. Journal of Mathematical Behavior, 
18 (3), 327-356.  
Borg, S. (2003). Teacher cognition in language teaching: A review of research on what language teachers think, know, believe and 
do.  Language Teaching, 36, 81-109. 
Borg, S. (2006). Teacher cognition and language education: Research and practice. Continuum. 
Faour, B. (2003). Early childhood Teachers in Lebanon: Beliefs and practices. Ph. D theses. School of  education. University of Leicester. UK. 
Fives, H. , & Buehl, M. (2012) . Spring cleaning for the “messy” construct of teachers ’ beliefs: what are they? which have been examined? what 
can they tell us? Educational Psychology Handbook: Vol. 2. Individual Differences and Cultural and Contextual Factors, K. R. Harris, S. 
Graham, and T. Urdan (Editors-in-Chief)  the American Psychological Association. 
Judson, E. (2006). “How teachers integrate technology and their beliefs about learning: Is there a connection”?   Journal of Technology and 
Teacher Education. 14 p.581-597. 
Khader, F.R (2012). Teachers’ Pedagogical Beliefs and Actual Classroom Practices in Social Studies Instruction. American International 
Journal of Contemporary Research 2 (1) 73-92.  
Kynigos, C., & Argyris, M. (2004). Teacher beliefs and practices formed during an innovation with computer- based exploratory mathematics in 
the classroom.  Teachers and Teaching, 10 (3), 247-273. 
Lefebvre, S., Deaudelin, D., & Loiselle, J. (2006, November). ICT  implementation stages of primary school  teachers: The practices and 
conceptions of teaching and learning. Paper presented at the Australian Association  for Research in Education National Conference, 
Adelaide, Australia. 
Masoumeh Jamalzadeh holds an M.A. in Teaching English as a foreign language from science and research university of Fars. She currently 
teaches English at Iran Language Institute. 
Peacock, M. (2001a). Pre-service ESL teachers' beliefs about second language learning: a longitudinal study. System, 29, 177-195 
Phillips, M. (2009). "Beginning teacher beliefs and wise practices: A case study of a high school social studies teacher". Ph.D dissertation, 
University of Florida. 
Phipps, S., Borg, S., (2007). Exploring the relationship between teachers’ beliefs and their  classroom practice. The Teacher Trainer 21 (3),17–
19. 
Putnam, R. T. & Borko, H. (2000). What do new views of knowledge and thinking have to say about research on teacher learning? Educational 
Researcher, 29(1), 4-15. 
Shahsavar, Z., Tan, B. H., (2012). Developing a questionnaire To measure students’ attitudes Toward the course blog. Turkish Online Journal 
Distance Education.1(13), 201-202. 
Shun, L. (2008). Teacher Beliefs and their implications for enhancing instructional practices. Center for Research in Pedagogy and Practice. 
Singapore. 
Spada, N. & M. Massey (1992). The role of prior pedagogical knowledge in determining the practice of novice  ESL teachers. In J. Flowerdew, 
171 Masoumeh Jamalzadeh and Zahra Shahsavar /  Procedia - Social and Behavioral Sciences  192 ( 2015 )  166 – 171 
M. Brock & S. Hsia (eds.), Perspectives on Second Language Teacher Education. 
Standen, R. P. (2002). The interplay between teachers' beliefs and practices in a multi-age primary school. Unpublished PhD Dissertation, 
Griffith University, Brisbane, Australia. 
Suwannasom, T. (2010). Teaching cognition about technology-mediated EFL instruction in the Thai Tertiary context.  
Tercanlioglu, L. (2005). Pre-service EFL teachers’ beliefs about foreign language learning and how they relate to gender.  Electronic Journal of 
Educational Psychology, 5, 145-162. 
Tsui, A. (2003). Understanding expertise in teaching: Case studies of ESL teachers. New York: Cambridge.University Press. 
Wang, W. (2006). Exploring teacher beliefs and practice in the implementation of a new English language curriculum in China: Case studies. 
APERA conference. University of Hong Kong. 
Zahra Shahsavaris an assistant professor at Shiraz University of Medical Sciences. She obtained her PhD in English Language from University 
Putra Malaysia (UPM). Her current research focuses on critical thinking in education, online learning, argumentative writing, and the use of 
technology for teaching and learning. 
Zembylas, M. (2005). Beyond teacher cognition and teacher beliefs: The value of the ethnography of emotions in teaching. International Journa 
of Qualitative Studies in Education , 18(4), 465-487. 
 
